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The Las Positas College Basic Skills Committee met bimonthly during the 2009-2010 academic year to work towards several identified goals.  The goals were drafted in Spring 2009 by the Basic Skills Ad Hoc Committee, which was assisting with the transition from the Learning Skills Taskforce to the formal Basic Skills Committee of the Academic Senate, referred to as BaSk.  The BaSk Goals reflect best/effective practices from the Basic Skills as a Foundation for Student Success in California Community Colleges (commonly referred to as the “Poppy Copy”), and Las Positas College’s self-assessment, which was conducted March 2008 utilizing the Basic Skills as a Foundation for Student Success in California Community Colleges, Part 2 Assessment Tool for Effective Practices in Basic Skills.  The BaSk goals are not listed in any particular order-
Basic Skills Goals for 2009-2010:

· 100% Orientation, 100% Assessment, 100% Placement

· Expansion of Learning Communities (LCs)

· First Year Experience (FYE)

· Coordination of LCs including classrooms, scheduling

· Faculty Resource Center

· High School Outreach and Marketing of LCs

· Supplemental Instruction in Gateway Courses 

· Basic Skills Administrator

The committee made substantial progress towards some goals, and refined others for better alignment with institutional processes.  The committee was comprised of an extremely dedicated group of Faculty and Administrators, who care deeply about student success.  The BaSk committee could be described as a “working committee.”  This Year End Report captures much of the work in which the BaSk committee played a role during the 2009-2010 academic year.  The report is organized according to the goals that the committee was tasked with. 
I. 100% Orientation, 100% Assessment, 100% Placement

Student success is supported by providing effective and timely orientation and assessment to all students, followed by appropriate placement into coursework.

IA. 100% Orientation

The Las Positas College matriculation process currently (2009-2010) places assessment before orientation.  Students complete the assessment process, and then sign up for an orientation session.  Students who are new to Las Positas College and without previous college experience are required to attend an orientation session prior to registering for classes. The orientation session is scheduled after the assessment session so that counselors can (1) interpret the results of the student's English and mathematics assessment tests, (2) give new students vital information for making informed decisions about their college career, and (3) help students select their first semester courses.  The College cannot currently meet the orientation demand through its current orientation process.  Student Services has been discussing, designing, and piloting other options.  

One such option would place a group orientation to college before assessment.  This would better align with effective practices discussed in the Basic Skills as a Foundation for Student Success in California Community Colleges (the “Poppy Copy”), and free up the already insufficient number of counseling hours to better assist students with one-on-one student needs.

In order to place orientation before assessment, a new “type” of orientation would need to be created at Las Positas College.  “Orientation” would be separated into 2 parts:  Part 1 would occur BEFORE assessment and could be offered in a group and/or online format to orient students to the matriculation process including the College’s procedures, instructional programs, support services, and how to navigate the college;  Part 2 would occur AFTER assessment and would guide students through interpreting assessment scores, selecting appropriate coursework for educational goals, and eventually an individualized educational plan.  Student Services has been working towards this transition.  An online orientation was drafted and piloted to a small group of students in Spring 2009.  Student and counselor feedback was integrated into a subsequent draft during the 2009-2010 school year.  Current status of online orientation is pending from Student Services.
IB. 100% Assessment

While Student Services continues to work towards a comprehensive orientation, BaSk looked into assessment and placement.  To assess students in Math and English, Las Positas College currently uses Accuplacer, a computer based program that delivers a series of multiple-choice questions. To assess English as a Second Language students, the College uses a paper based test that includes both multiple choice questions and a writing piece.  Students who desire to assess in Chemistry are administered a paper test provided by the American Chemical Society.  Accuplacer cut scores are validated regularly as required.

 BaSk worked closely with the Office of Institutional Research and Planning to examine assessment and placement.  On November 11, 2009 research findings around assessment and placement were presented and discussed at a standing BaSk meeting.  The full presentation can be found on the BaSk website, under Research on Math and English Placement Trends and Subsequent Course Enrollment (Machamer & Holthuis, 2009); key points regarding assessment include:

· Data demonstrates that the majority of “students” do assess.  

· We can conclude that “mandatory assessment” would not appear to significantly increase strain on college.

· Data demonstrates that the majority of students who assess do attempt Eng/Math in their first or second semester.

· English and Math placement trends are shifting.

· Efficacy of current assessment regarding particularly ESL and LRNS students was discussed.  Committee observes a lack of data for students who might assess between English and ESL or LRNS.  Pre-assessment information to better identify these students is needed. 
Transparency to students of current assessment was discussed. Pre-assessment information to improve transparency and better inform students is recommended.

In order to make assessment the most accurate and fair to students, the BaSk committee took on the task of improving the assessment information available to students.  BaSk feels strongly that pre-assessment information to improve transparency and better inform/prepare students is needed; this is a social justice issue.  BaSk spent 2 months working with the Dean of Student Services, Faculty and Students to revise the Assessment Center website.  Recommendations to provide accurate, streamlined information in “student friendly” language were incorporated.  Information to direct ESL students was included. 

BaSk Action:  Assessment website work was completed along with a digital video.  The revised Assessment Home webpage was launched Summer 2010.  This action provides more transparent information to students regarding the assessment process.  
BaSk Action:  Through the Assessment website revisions, pre-assessment information to better direct students towards either the English or ESL assessment was implemented.  

Furthermore, Las Positas College will be part of a statewide pilot examining the efficacy of using the Early Assessment Process (EAP) administered during a student’s junior year of high school as an alternative to taking a community college assessment.  

BaSk believes the 100% Assessment goal is met.
IC. 100% Placement

On November 11, 2009 BaSk reviewed research findings around assessment and placement.  The full presentation can be found on the BaSk website, under Research on Math and English Placement Trends and Subsequent Course Enrollment (Machamer & Holthuis, 2009); key points regarding Placement included:
English placement trends over time-
· Percentage of students placing into English 100/104 has increased (from 38% in 1998 to 46% in 2008).

· Percentage of students placing into English 1A has decreased (from 27% in 1998 to 19% in 2008).

· English placement is roughly proportional by gender.

· White students are “overplaced” into Eng 1A; African American students are “overplaced” into Learning Skills.
· Majority of ESL students are Asian and Hispanic. Hispanics are less likely to assess.
Math placement trends over time-
· Percentage of students placing into Math 55 has increased (from 15% in 1998 to 21% in 2008).

· Percentage of students placing into Math 107 has decreased (from 20% in 1998 to 5% in 2008).

· Percentage of students placing into Math 65 has not significantly changed.

· Math placement by gender shows significant differences; Males place higher.

· Whites and Asians are “overplaced” into college level math; African American and Hispanics are “overplaced” into Math 107; Hispanics are less likely to assess.
English “Time to Take” till Enrollment-
· Most students take recommended course in 1st semester; others pick up course in 2nd or 3rd semester.

· Basic Skills seem to have a slightly longer time to take; demonstrating possible under-availability of 100A/104.
Math “Time to Take” till Enrollment-
· The vast majority of students attempt the recommended math course within 2 semesters.

· There is little relationship between how soon they take the course and success.

While the majority of students do attempt the course they are placed into within their first two semesters, there is a need to look deeper, including who is succeeding? Not succeeding? Repeating?  
In December 2009, the Office of Institutional Research and Planning was invited back to look deeper into the success of students in English and Math by repeater status.  The full presentation can be found on the BaSk website under Research_Report_on Success_in_English_and_Math_by_Repeater (Machamer & Holthuis, 2010); key points regarding student success related to repeater status included:
English Repeaters-
· The proportion of Repeaters in English does not seem to be a significant problem (approximately 8-18% of students enrolled in Eng 104, 100A or 100B)

· Repeaters in English are more likely to be enrolled in “split” courses, such as Eng 100B.

Math Repeaters-
· The proportion of Repeaters in Math account for approximately 50% of the enrollments in Math 55 and Math 65.  

· Repeaters are more likely to be enrolled in the “split” courses (Math 55X/Y or A/B, Math 65 Y or A/B.)

· Efforts towards student success in Math should be analyzed.  More resources, such as simply adding more sections, may not be the answer.  Rather, improvements with documented student success need more resources.  

BaSk Action:  Bask Committee recommends piloting Supplemental Instruction (SI), which is currently not being used at LPC, to provide targeted assistance to students in Math 55 or 65.  See Supplemental Instruction below for more information.
Effective and timely orientation and assessment extends beyond a student’s first orientation and assessment tests. Ongoing assessment of the student’s ability to succeed in college level work along with the appropriate placement into subsequent levels of coursework must also occur. Basic Skills as a Foundation for Student Success in California Community Colleges emphasizes a high degree of coordination between Academic and Student Services in order to provide ongoing support to students.  BaSk allocated $35,000 to Student Services to provide, among other services, embedded counseling. Embedded counseling integrates counseling and teaching. Counseling, advising, and academic skill development are proactively inserted into the classroom. Research suggests that highly structured integration of counseling and instruction promotes persistence and success.  

Embedded counseling was inserted into 10 sections of English 100A during the 2009-2010 year (6 sections in Fall 09 plus 4 sections in Spring 10).  Each section received 3 separate workshops on topics including: Campus Resources, Time Management, and Student Education Plans.  Approximately 284 students were touched by this intervention.  Surveys were administered during Fall 2009 and Spring 2010 to students who received the embedded counseling to evaluate the usefulness of this intervention to the students.  Student’s opinions of the usefulness of this intervention were favorable.  For example, 90% of the students reported that they “learned about Las Positas resources that they didn’t know about” prior to the embedded counseling (Spring 2010 Campus Resources, Zoomerang survey); 91% of students reported that they learned “at least one strategy for managing time that they can use immediately” (Spring 2010 Time Management, Zoomerang survey). 

Embedded counseling will be further implemented during Fall 2010.  A series of three counseling workshops will be embedded into 6 sections of English 100A and 12 sections of English 104.  This upcoming intervention has the potential to directly touch 542 students during the Fall 2010 semester.  Additional evaluations, which extend beyond student’s perceived usefulness of the intervention, should be considered.  Impact of embedded counseling on student success, completion and/or subsequent course enrollments should be considered.

The 100% Placement goal needs discussion on several fronts: 1) placements/referrals for low assessing students, 2) classes/services that the college can provide to support the lowest assessing students, 3) function of mandatory placement or institutional pre-requisites.  

LPC regularly validates cut scores, as required, but further discussion, particularly around the placement of students who score relatively low on the English assessment may warrant further discussion.  After analyzing the Research on Placement (Machamer & Holthuis, 2009), it was observed that the assessment/placement process appears inadequate for students assessed at the lower end.  A distinction between very low English, ESL or LRNS (Learning Skills) is not provided.  Students with high assessment scores are placed into Eng 1A, and this appears sufficient.  Students with intermediate scores are placed into Eng 100A/104/102; all three of these courses are at the same level, but delivery methods and length of the courses differ.  Students with low scores are referred to Learning Skills, which are offered through the Disabled Students Programs and Services; all students with low Accuplacer assessment scores are referred to Learning Skills.  There is no distinction between students with learning disabilities, students with English as a Second Language, or students with very low native English skills.  

The Basic Skills committee put in place recommendations to assist English as a Second Language students in correctly choosing to take either the English OR ESL assessment.  This information was integrated into the revised Assessment website and is publicly available to students.  This information should be further integrated into the Assessment Center through postings, digital prompts on the assessment computers and/or assessment results. 

Discussion is needed regarding the efficacy of referring low assessing students to Learning Skills.  While it is possible that this referral process may pick up students needing services offered through the College Disabled Students Programs and Services, referring all students to Learning Skills that assess at more than 1 level below transfer-level English is problematic.

100% Placement goal needs further discussion.

II. Expansion of Learning Communities (LCs)

Learning Communities provide opportunities for students to encounter learning as a shared experience rather than an isolated experience. Extensive data indicate that these shared experiences contribute to the overall success and retention of developmental and transfer students (Tinto, 1997b, 602). 

In an effort to gauge the interest and efficacy of the expansion of LCs at Las Positas, Bask and Staff Development hosted a Learning Communities Open House on September 30, 2009.  Presentations included: An Introduction to Learning Communities, Integrating Curriculum Between Disciplines, Freshman First Year Experiences, Supporting English as a Second Language Students in Academic/certificate Programs, and The College Foundation Semester.

Twenty two faculty, staff and administrators attended the Open House.  Feedback regarding potential LCs and interested faculty was garnered.  

BaSk Action: BaSk Committee recommends a “new LC,” which clusters 2 classes together – English 102 and Health 1 for Fall 2010.  Health 1 will be pulled from the existing CEMC plan; two additional sections of English 102 will be added to the Fall schedule with BaSk funding. 

The Health 1 and English 102 courses are linked. The same set of students attends the 2 courses in the cluster, but the instructors are not in the room at the same time.  The course goals and assignments are coordinated.  Students must enroll in both the English and Health courses listed in the Learning Community. It is not possible to enroll in just one of the courses.  It is not possible to drop just one of the courses. With an emphasis in the development and integration of reading, critical thinking, writing and self-responsibility, these Learning Communities seek to develop academic skills necessary for students to succeed in courses across the curriculum.  

The instructors for this LC will complete 36 hours of training and meetings (compensated with F Hours) during Spring 2010 to plan and integrate their clustered courses that will be offered in Fall 2010.

BaSk is discussing the effectiveness of LCs, especially in terms of their investment; the coordination of LC (see IV below), and the establishment of a LC model, that would encompass all LC on campus, including basic skills, career-technical, and honors transfer.

III. First Year Experience (FYE)

A First Year Experience is a learning community for first year college students.  FYE will be rolled into the BaSk goal of Expansion of Learning Communities. 

IV. Coordination of LC 

Drs. Luster and Jones presented a proposal regarding the centralization and institutionalization of LC.  BaSk believes that LC are a challenge for faculty to coordinate, since many of the responsibilities fall under “Dean” duties. The creation of a LC Faculty Coordinator may not solve many of the challenges.
BaSk Action:  Bask recommends that no additional release time be given to a LC Faculty Coordinator at this time.  Rather, a LC Committee, with a Faculty Chair, should be considered, and a Dean assigned to the Committee.  Additional discussion to occur Summer and/or Fall 2010.

V. Faculty Resource

In collaboration with Staff Development, BaSk offered several professional development opportunities during 2009-2010:

· Learning Communities Open House (6 hours Flex) held September 30, 2010, which was attended by 22 people. 
· Campus announcements regarding LINKS and Basic Skills workshops offered throughout the State.
· BaSk committee allocated $3200 to Staff Development to fund 8 conference requests specific to Basic Skills.  3 faculty were funded, totaling $779.00:

· Tiina Hukari, CATESOL 2010

· Julie Keener, CATESOL 2010

· Jonathan Brickman, NADE 2010 
BaSk publicized workshops and other professional development opportunities related to basic skills to the LPC Campus via emails:

· BSI Workshops, LINKS, NADE.

BaSk funded attendance at a Supplemental Instruction workshop at Mt. San Jacinto College.  
· 2 individuals attended SI workshop, totaling $800.00
The Basic Skills Committee welcomes Faculty and Staff to submit Project Proposal Applications that specifically align with Basic Skills Goals.  A process, in which faculty and/or staff can apply for funds to support practitioner-based projects, was created and approved by the LPC Academic Senate.  Practitioner-based projects support innovation in process and instruction.  Three projects were proposed and approved for Fall 2010:

· Faculty Experiential Learning Institute, proposed by Boercker

· ESL Faculty Development on Teaching Reading, proposed by Marquis

· ESL Faculty Development on Effective Student Use of the ILC, proposed by Brickman
VI. High School Outreach and Marketing of LCs

BaSk Committee has not actively pursued this goal to date.   Individual LC are using their own recruitment techniques.
VII. Supplemental Instruction (SI) in Gateway Classes

Supplemental Instruction began at the University of Missouri-Kansas City (UMKC) in 1973. Its three-fold purpose is to reduce rates of attrition within targeted historically difficult classes, improve student grades in those courses, and increase the graduation rates of students.

SI is a student academic assistance program that increases the academic performance and retention through its use of collaborative learning strategies. It is a group study program. The sessions for students are somewhat like a TA-lead “recitations” in that they are student-led, more informal, attendance is optional. Sessions are not lecture. Ideally, a session helps the students “process material through activities.” Many of the activities in SI sessions are activities that instructors already use in the classroom, but don’t have enough time to use more extensively.
SI is proactive not reactive. SI is not remedial.  SI provides regularly scheduled, out-of-class, peer facilitated sessions that offer students opportunity to discuss and process course information.

BaSk Action:  BaSk Committee recommends funding several faculty/staff to review SI models during Spring 2010. This was completed Spring 2010, when Cindy Keune (Math) and Pauline Trummel (Tutorial Center) visited Mt. San Jacinto College and prepared a report titled “Supplemental Instruction, Meeting with Jancie Levasseur, SI Coordinator, MSJC, March 24, 2010.”  

BaSk Action:  BaSk Committee recommends funding a pilot SI program for 2 sections of Math 55 or 65 in Fall 2010 and 2 sections of Math 55 or 65 in Spring 2011. Two sections of Math 65 have been identified by the Math Department to receive SI for Fall 2010.  There will be a total of 4 SI sessions held for the students (2 SI sessions per section). SI Leaders (student “super tutors”) have been identified and Pauline Trummel is working with the students and faculty over Summer 2010 to get them ready.

VII. Basic Skills Administrator

During 2009-2010 the Basic Skills Committee was co-chaired by two faculty members with 6 CAH total release time paid for by Basic Skills.  For 2010-2011, the committee will be chaired by one faculty member with 4CAH release time.  The committee chair and Vice President of Academic Services work closely with each other to coordinate the College’s Basic Skills Initiatives, Action Plans and expenditures.
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